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0 There is no or minimal evidence that this is happening.

1 There is some evidence that this is happening with at least some of 
the staff or some of the time.

2 This is clearly happening with most of the staff most of the time.

Program name: ___________________ Person completing this form: ___________________________ Date: _______

All of the following are essential key indicators of a quality SCERTS Model program. Rate your program on each in-
dicator using the following rating scale. Formulate an action plan and a time line to improve any ratings of 0 or 1.
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Quality Rating

1. A SCERTS Assessment Process (SAP) is completed initially and updated quarterly for each child.

2. At least four to eight objectives addressing social communication and emotional regulation and
four to eight objectives addressing transactional supports are targeted each week for each child
and his or her partners. 

3. Social Communication objectives emphasize the functional use of language and communication
in natural contexts, not simply teaching isolated language and speech behaviors.

4. A child’s emotional regulation and its effect on social communication and learning are always
considered, and arousal states are monitored constantly.

5. The targeted objectives are functional (i.e., the skill makes a difference in a child’s life), directly
address family priorities (i.e., the skill is valued by the child’s family), and match the child’s devel-
opmental areas of need.

6. Objectives are targeted to support all partners, including peers, in engaging more effectively
with a child with an autism spectrum disorder, with the overriding goal of supporting positive re-
lationships.

7. Approaches to problem behavior are fully integrated with social communication programming
and are determined by understanding the range of challenges to a child’s emotional regulation.

8. A number of key meaningful activities and purposeful activities (i.e., MA & PA) have been identi-
fied for the morning and/or afternoon schedule.

9. More than one objective is targeted for each child within each activity, and each objective is tar-
geted within more than one activity.

10. Activities are designed regarding the levels of support within these activities and the familiar
partners who will play a critical role to address a child’s objectives.

11. Data are collected daily and tallied weekly so that all objectives are measured weekly.

12. The team meets regularly to ensure coordination in programming.

13. On a quarterly basis, adjustments in programming are considered and made by each child’s team
based on the SAP results to ensure that each child is making progress.

14. The staff monitor the intensity of each child’s program and documents that each child is actively
engaged in productive learning activities at least 25 hours per week.

Quality Program Planning, Implementation, Monitoring, and Adjustment
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Quality Transactional Support: Learning Support and Interpersonal Support

1. Partners are responsive to children’s communication and emotional expression in all learning en-
vironments.

2. Partners foster children’s initiation by offering choices, waiting, and facilitating shared control.

3. Partners respect children’s independence by allowing breaks and time for problem solving, by in-
terpreting problem behavior as meaningful, and by honoring protests when appropriate and pos-
sible.

4. Partners set the stage for engagement by responding to children’s nonverbal and verbal com-
munication and use of words.

5. Partners provide development support to encourage children’s participation, interaction, and
success.

6. Partners adjust language complexity and quality to match each child’s developmental level.

7. Partners model appropriate language, communication, play, and behavior.

8. Partners structure activities throughout the day to encourage children’s active participation.

9. Partners use augmentative systems to foster expression and understanding of language and
emotion.

10. Partners use visual and organizational supports to encourage children to participate in activities
and promote smooth transitions across activities.

11. Partners modify goals, activities, and the learning environment to promote initiation of commu-
nication, emotional regulation, motivation, and independence.

Quality Transactional Support: Support to Families and Support Among Professionals

1. Family members are engaged as collaborators in efforts to support their child’s development.

2. A priority is placed on the development of mutually respectful, positive parent–professional
relationships to enhance family members’ and professionals’ sense of competence and trust.

3. A plan is developed and offered to families that includes educational and emotional support.

4. A plan is developed and offered for professionals that includes educational and emotional
support.

20




